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Abstract
(Verified)

Globalization and the spread of market relations to every sphere of society have important implication for
education, including school education. School education is an important segment of the total education
system and contributes significantly to the development of the individual and the nation. It lays the
foundation of the knowledge-based society and is the most powerful tool for the overall improvement of
the system. There has been an enormous increase in number of schools since independence, especially
private schools, but still school system is reeling under the impact of many changes due to globalization.
These are the issues that are of national significance and call for immediate attention of government and
civil society. In the present study, an emerging issue in the schools in Delhi, regarding the status of
science stream at senior secondary stage, has been taken up. A concern has been raised globally
regarding the decline in enrolments in science and a sudden increase in the enrolments in courses
related to management and finance. This trend is becoming prominent in schools in Delhi, where,
enrolments in science are decreasing, especially in government schools. The study focuses on this issue
from the lens of globalization. How globalization is effecting educational policies and playing a major role
in the emerging trends in science as a subject in schools in Delhi. Globalization is also leading to
emergence of new opportunities and economic aim of education. We are now in the modern century and
instead of promoting science, we are facing a decline in the status of science courses from the very
beginning agencies, i.e. schools. Hence to understand and explore the perception of science courses in
the contemporary globalized society, the status of science in schools is imperative

Contents

1. Theoretical framework 2. Policy and practice of globalization in education with
special focus to Delhi 3. Globalization and school education with special focus to
science stream 4. Research methodology 5. Data analysis and interpretation 6.
Findings, conclusion and areas of further research. Bibliography. Annexures.
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The success of reforms in school education depends largely on the teachers. One of the important
phase in the career cycle of teachers is that of beginning teacher. Teachers' beliefs play an important
role in every aspect of teaching and learning, increasing interest has revived to study the beliefs of
beginning teachers. Classroom transactional practices are also impacted by the beliefs a teacher holds.
This research was an effort in the direction of studying the beliefs and practices of beginning science
teachers. The Challenges the beginning teachers face related to content, teaching learning process,
learners and the school environment were studied. Various factors in the school context which contribute
to their Motivation, and Perception of Success were also examined. The study also looked at the
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interplay between Beliefs, Transactional practices, Challenges faced and the Perceptions of Success of
beginning science teachers. The field of study was 2 districts of Andhra Pradesh. Using both Qualitative
research and Quantitative research approaches, multiple data were collected with interviews (47
beginning teachers), classroom observations (58 beginning teachers x 5 times) and 3 questionnaires
(158 beginning teachers). The results revealed that the ‘stated’ beliefs and the observed classroom
practices of beginning science teachers were either teacher-centered or transitional, which were
inconsistent with the expectations from the Andhra Pradesh State Curriculum Framework 2011. The
major challenges faced were related to Lack of resources, Teaching-learning process and the learner
characteristics. Satisfaction with own teaching, student teacher relationship and professional rewards
were found most Motivating. Moreover, professional commitment, students’ achievement and support
system contributed most to Perception of Success; while Work-load did not. The results revealed that
teacher’s Beliefs were a significant predictor of teaching-learning practices in the class. The findings
imply appropriate pre-service and in-service education to modify the beliefs and practices, which
ultimately benefit the learner.

Contents
1. Introduction 2. School education: The context 3. Review of literature and

conceptual framework 4.Method of the study 5. Results and discussion 6. Some
anecdotes 7. Summary. References and appendices.
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e M PEE:Y
AT-F0eToT 1 RO g qHiTs eie 5 |
FaferR : o1, T feg
Th 22796
IEIE
(STaITIT)

‘STVT-fA1eT0T ST RASTUIMIEAT vd ArAITSI-aTdfae ST MY U9y e 3¢ gl & FI uregadt ud
USAYEThl- TG Afareh IEereT 3R GRIeor gRve (TESHRE)- garT fanfdd AregiAs v
3T ATEAAS T T Rear T TSIGEARl T 3T ATTETT TAIAT §1 MY & 3eeRT- eAIAcHb
Riae & deel & RBedr 1 woTwdT Ud UoTqEdehl HT Hafeufd Ud IeTehl TREWR HaTfcl-3raTict hr
Usclel e, fqearfdiat & oRaer & arffiel ol & Fey # Redr H uregwdl, dreggEdn H
yaRufd wa 3adr WER werfa-raerta fr RAfd &1 3need e don, Redr & qogadr ua
UISAERT T Hgiad Sfadt vd IgRa Sesiaal, AR, seudegs vd @AY 3raegshar
ardl faetdat &1 giAar-HaR, 3ot Hare], 3e Husi 3R 39 Ged @iiecd & wid & A
THIET HAT &1 30 M IETTA H & Fod g AeqTaell- Ggell RISV Ud @l WA ardifaieh
g1 gy et # usdiar i Sa Faifear & afAe ar mr § 9§ measrcas
fodde & 9fd dogwail vd dedqEds (Tsieiicer ddem @AT0r & 9id, fdareede A S arelr
aREeAT3t & 9fd ATE, TSAGEAhT H IFARIH S9E o dTel TIPR/ACE, TSTETF & RAHeC,
qifglcdeh URT & AR UIGAYEh! T AT, GHblN T Hale, 73 & diN I AT Teal
usdre) 3R faeaiial & FAe-aiepides 7A@ dae| @At ardfds & wdlfear §- Afger
TWIHR HT Hedl, afeldl & Iid IoTad Td IodYEdh, JoudETh Hididited & Fare, fa
HTERIHAT arel fagafdAT &1 T, Torerer AR HagaAeferdr| 3udera salfedt & west 7 Ay &1 ag
fashy § fh drogwl Td dreggEds & R W AR IEIGA 1 UeTwd U GregqEdehl



08.

09.

99

3T IRT A &1 TEIYEART FT FHABICNAN & T S g8 37T # &l ¥R F Heal A
3Ucrsty AfdTh crdrae, AT va e regwst afgd Mol Tegwamit & sar @&y awoe ¢l

v gl

1. JEI HeW 2. MY TeE H ISR SMaR U TG 3. Y A 9% 9gd
H AR-TUH 4. GGT=A T qEAYETh H S : EIAal g9 ST 8 H e 5.
Y A e UReed, A Ud faee 6. SuHe | Hed gEl |

SAROHE (Seema)

Conceptions of Ctizenship in the Education of Teachers.
Supervisor : Prof. Poonam Batra

Th 22797

Abstract
(Verified)

This study, based on exploring the complexity and nuances of student-teachers’ conceptions of citizenship
of two popular teacher education programmes in Delhi, reveals that notions of citizenship are also shaped
through the experiences provided during processes of teacher preparation. It highlights the fact that
teacher education programmes are critical in influencing notions of citizenship either by way of reinforcing
prevalent notions or in expanding the horizons within which citizenship is understood and practised. This
study makes a strong empirical case for taking the curriculum and pedagogic processes of preparing
teachers seriously, especially if educators still hold the conviction that teachers can play a critical role in
social transformation.

Contents

1. Introduction 2. Review of literature: Citizenship, school curriculum and teachers 3.
Methodology 4. Conceptions of citizenship-I 5. Conceptions of citizenship-II 6.
Shaping conceptions of citizenship 7. Conclusion. References. Annexures.
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Abstract
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The Learners in school, not only need to gain academic exellence in English but also need to become
independent learners to face life, beyond the classroom. Modern Pedagogy is moving increasily to the
views that learners should be aware of their ow thought process and the it is crucial for the pedgogical
theories and the teacher a like, to help them become more metacognitive. The study examies whether
social constructivism could play a Positive role in English Language Learning. Language learning is a
common process. It requires the development of LSRW skills and Vocabular enrichment. Research
Methodolgy The Present research was conducted in 3 Phases, as follows: Phase-1 to facilitate the
learners understanding of the general classroom processes, learners autonomy, Language learning
strategies, critical thinking and reflective learning, the survey method was employed to collect data
based on the questionnaires developed to collect data. Phase -2 the data from the questionnaires was
analyzed and the major findings were the basis for developing the modules. The Statements from the
questionnaire constituted the objectives of each task developed for the modules. Phase-3 one module
was selected for tryout in an actual classroom sitting. The module taught and the learnes task sheets
were analyzed through the analysis of the teachers assessment sheet and the learners responce sheet.
The Learners could think, evaluate and analyse the given facts, they could take the story further. The
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Module Best Seller by O Henry,agve the learning the opportunity to explore the text through scaffloded
tasks and helped in making learning a fruitful exploration. The tryout indicated that learners were able
become autonomous who could critically think and reflect and reach conclusion through shared and
understanding in group and pair work.

Contents

1. Introduction 2. Language learning and social constructivism: A theoretical
perspective 3. Developing the research tools 4. Analyzing the data 5. Developing the
modules 6. Analysis of the module 7. Summary and conclusion. Bibliography.
Appendices.
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Educational models for indigenous and minority children which use mainly dominant languages as
languages of of instruction can have extremely negative consequences because of the linguistic, cultural,
psychological and pedagogical barriers they create. Advocating mother tongue-based multilingual
education in the primary grades, the present study is based in Kahalgaon, a town and a municipality in
Bhagalpur district in the state of Bihar, India. The primary objective of the study was to collect
information on the status of the regional language Angika, listed as a vulnerable language by UNESCO.
Teachers and learners of primary grades (I-V) of ten government schools were included in the study.
The tools used were Structured and Unstructured Classroom Observations, Oral Tasks and Role Plays
to assess the linguistic level of learners in their mother tongue (Angika) and the languages of instruction
(Hindi and English). Language Use Survey and Literacy Attitudes Survey were conducted with the
teachers to understand the linguistic environment. Teacher Questionnaires were used to elicit
information about the languages and their uses in the community. Informal Discussions and Stuctured
and Open-ended Interviews with the teachers focussed on the importance of mother tongue education in
the primary grades. Subsequently English and Hindi language textbook analysis was done from Grades
I- V to identify themes used to develop materials in both Angika and English. The objective was teaching
of English (the target language) using Angika (the mother tongue) as an invaluable linguistic and cultural
resource where Hindi was the link language, maintaining the true spirit of a multilingual classroom. The
study ends with a discussion of the findings vis-a-vis capability deprivation and incomprehensibility
leading to high 'push out' rates at the primary grades and makes a call for using the mother tongue of
learners as a resource in the primary grades.

Contents

1. Introduction 2. Theoretical framework of the study 3. Prelude to the study 4.
Grammar progression for the lower primary grades (II and III) 5. Language
progression for the upper primary grades (IV and V) 6. Summary and conclusion.
Bibliography. Appendices.
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